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ABSTRACT 

This study investigated the effects of head teachers’ transformational leadership styles on job satisfaction among 
teachers in Government Aided Primary Schools Central Division, Sheema Municipality. Specifically, the study 
examined the relationship between head teachers’ inspiration motivation aspect and their influence on job 
satisfaction of teachers, determined whether the head teachers individualized consideration influence job satisfaction 
of teachers, and assessed whether head teachers’ intellectual stimulation aspects influence the job satisfaction of 
teachers in government aided primary schools in Central Division, Sheema Municipality, Sheema District. This 
study employed a quantitative research approach to examine the variables of interest and the study adopted a 
correlational research design on a sample of 102 teachers and head teachers. Data was collected using a self-
administered questionnaire. Quantitative data was analysed using descriptive statistics namely frequencies, 
percentages and means and interferential methods that are correlation analysis and multiple regression. The findings 
revealed that there was no significant relationship between head teachers' inspiration motivation and its relationship 
with job satisfaction of teachers. It was thus concluded that the contribution of head teachers’ inspirational 
motivation and individualized consideration to the response variable to the response variable were only 19 % and 
32% respectively and thus there was no significant relationship between head teachers' inspiration motivation, head 
teachers' individualized consideration and teachers’ job satisfaction. Therefore, it was recommended that head 
teachers in government aided primary schools in Central Division, Sheema Municipality, Sheema District should 
come up with better inspirational motivation strategies to demonstrate to teachers that a teaching job is as good as 
any other career. They should do so by offering competent instructional leadership that would sharpen their 
teachers’ intellect. 
Keywords:  Head Teachers, transformational leadership styles, teachers job satisfaction and Government aided 
schools. 

INTRODUCTION 
Education is a weapon for arming society members 
with necessary skills, information, and habits for 
survival in an ever-changing environment. Because 
education is a dynamic instrument of change, 
industrialized countries and those seeking growth 
have used it as a tool for national development [1]. 
As a result, excellent teacher performance is critical 
for education to fulfill its transforming function. The 
relationship between head teachers' leadership styles 
and teachers' job satisfaction in primary schools has 
been a topic of interest for educational researchers 
and practitioners for many decades. In fact, the 
earliest known scholarly Taylor [2], worked on this 
subject dates back to the late 19th century. While 
Taylor's focus was on industrial organizations, his 
ideas about the importance of efficient leadership and 

its impact on worker productivity laid the 
groundwork for later research on educational 
leadership. Taylor [2], argued that by adopting a 
more systematic and scientific approach to 
management, leaders could optimize organizational 
performance and increase worker satisfaction.  
Building on Taylor's work, early 20th century 
researchers such as Max Weber and René Lémaire 
began to explore the concept of "transformational 
leadership" in the context of educational settings. 
Weber [3], theory of "charismatic leadership" 
proposed that effective leaders possess certain 
personal qualities that inspire and motivate their 
followers, while Lémaire [4], work on "participative 
management" emphasized the importance of 
involving teachers in decision-making processes. 
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These early theories were further developed in the 
1950s and 1960s by scholars like Argyris [5], and 
McGregor [6]. Argyris [5], argued that traditional, 
hierarchical management approaches often fail to 
meet the psychological needs of workers, leading to 
job dissatisfaction and decreased productivity. 
McGregor [6], on the other hand, proposed the 
"Theory X" and "Theory Y" models of leadership, 
suggesting that leaders who adopt a more 
collaborative and supportive approach (Theory Y) are 
more likely to foster job satisfaction among their 
employees. Countries have suggested improving 
schools in order to get excellent performance, with a 
focus on head teachers' leadership and the 
advancement of their academic standing. This is due 
to the positive effects that capable school leadership 
has on both academic success and teacher 
effectiveness. The most successful philosophy for 
influencing and maintaining teachers' job happiness is 
transformational leadership, despite suggestions that 
head teachers embrace leadership philosophies such 
as transactional, contingent, and instructional. This is 
because transformational leadership approaches have 
a substantial and positive correlation with teachers' 
job satisfaction and dedication [7]. Around the 
world, emphasis is placed on education quality. As per 
the United Nations Educational, Scientific, and 
Cultural Organization (UNESCO), (2012), students 
who have a high-quality education are inspired and 
are able to enhance their problem-solving skills. A 
citizen who has access to high-quality education is 
better able to participate in political and economic 
advancement, make informed decisions, and advance 
society. More teacher job satisfaction is a prerequisite 
for achieving high-quality education [7]. Many 
countries throughout the world have emphasized how 
crucial school leadership is to implementing 
education policy and raising teacher job satisfaction. 
School administrators are reevaluating their 
institutions' leadership in an effort to enhance staff 
and student performance, according to Obama's Race 
to the Top initiative [7]. In Africa, a shift toward 
enlightenment in society as a whole cannot be 
achieved without education [6]. It supports societal, 
economic, and national development in addition to a 
person's positive transformation [6]. Effectiveness 
and efficiency-focused educational changes are highly 
prioritized both on the continent as a whole and in 
Uganda specifically. Numerous notable changes have 
been made to the educational systems of African 
countries since they gained independence, with the 
goal of raising academic standards and student 
achievement. According to Tai et al., [8], effective 
educational reforms cannot take place in educational 
organizations until the process of change is initiated 
appropriately by the head teachers of the schools. 

School administrators are therefore crucial to the 
implementation of these improvements. Mangin et al. 
[9] contend that good leadership is necessary for 
every organization to function efficiently and 
effectively, and that head teachers' leadership is 
especially important for meeting performance targets 
set out by their pupils and, consequently, for carrying 
out educational plans. Education plays a significant 
role in the lives of learners. Understanding the impact 
head teachers have on teachers' job satisfaction in 
achieving educational goals is crucial since teachers 
play a critical role in achieving the aforementioned 
goals. Allen [7], noted that most head teachers are 
too busy doing menial tasks and keeping tabs on 
teachers and students, and they often lose sight of the 
importance of academic achievement. Templeton et 
al. [10], state that most head teachers lack the 
necessary training to implement the recommended 
educational policies. Even if administrators lack the 
necessary training in terms of knowledge and 
leadership skills, the demands placed on them by the 
schools have increased to an unsustainable level. This 
is the result of the head teachers' incapacity to 
effectively supervise the instructors, since they need 
to build a friendly relationship between all parties. As 
they oversee a multitude of duties, such as staff 
training, curriculum harmonization, creating a 
supportive learning environment, managing the 
school budget, and strengthening relationships 
between the school and the community, head teachers 
remain unquestionably significant and have grown 
increasingly complex [11]. According to Ndinga 
[12], head teachers are unable to achieve the school's 
goals and objectives in the absence of suitable teacher 
participation. Instructors must have the ability to 
make judgments, have their efforts recognized, be 
treated fairly, and get feedback on time. Feedback 
helps teachers see the truth or fallacy in human 
behavior and provides them with the resources they 
need to improve as educators as well as help them 
recognize and correct their own errors [13]. The 
panel acknowledged the importance of head teachers' 
leadership in creating and modifying the school 
environment, as highlighted by Cemboi [14], who 
asserted that head teachers' leadership defines 
whether the school climate is favorable or 
unfavorable.  

Statement of the Problem 
According to Wahyudi [15], 70 percent of happy 
teacher demonstrates dedication, and kids always 
perform well academically as a result. According to 
the author, good academic achievement has 
advantages for the entire country, not just for 
students or institutions. Nonetheless, Sheema 
Municipality teachers have demonstrated their 
discontent with their positions by being late for class, 
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refusing to attend school-sponsored activities, and 
spending their lesson periods in the staff room [16]. 
It is crucial to comprehend the connection between 
head teachers' leadership styles and teachers' work 
satisfaction in the context of education, even though 
the precise causes of teachers' discontent with their 
jobs at Sheema Municipality's primary schools are 
still unknown. It is still unclear how head teachers' 
specific leadership behaviors affect teachers' job 
satisfaction in Sheema Municipality, despite the 
known importance of effective leadership in 
influencing work conditions and employee 
satisfaction. In the ideal scenario, primary school head 
teachers would exhibit transformational leadership 
styles that inspire and motivate their teaching staff. 
This approach would foster a positive work 
environment, where teachers feel empowered, 
supported, and satisfied with their jobs [17]. By 
creating a shared vision, intellectual stimulation, and 
individualized consideration, head teachers would 
enable teachers to thrive, leading to improved student 
outcomes and a flourishing school community [18]. 
However, the reality in primary schools within 
Sheema municipality may not reflect this scenario. 
This study has been conducted to understand the 
specific relationship between headteachers 
transformational leadership styles and teachers job 

satisfaction in this context. Therefore, headteachers 
transformational leadership styles have contributed 
much to the unsatisfactory performance of teachers’ 
in schools in Central Division Sheema Municipality 
Sheema District. 

Research Hypothesis 
H01: In Sheema Municipality's government-aided 
primary schools, there is no discernible relationship 
between the inspiring motivation of head teachers 
and the job happiness of instructors. 
H02: Teachers' job satisfaction in government-aided 
primary schools in Sheema Municipality, Sheema 
District, is not significantly impacted by head 
teachers' individual consideration. 
H03: The intellectual stimulation of head teachers and 
the level of job satisfaction experienced by teachers at 
government-aided primary schools in Sheema 
Municipality, Sheema District, are not significantly 
correlated. 

Conceptual Framework 
Figure 1 depicts a conceptual framework that 
explains how the independent variable (Head 
Teachers’ Transformational Leadership Style) 
influences Teachers’ Job Satisfaction as a dependent 
variable. 

 
 
 
 
 
          
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
                                                                                            Figure 1: Conceptual Framework (Researcher, 2024) 
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The conceptual framework (Figure 1) described the 
relationship between Head teachers’ 
Transformational Leadership Style (Independent 
variable) and Teachers’ Job Satisfaction (dependent 
variable). From the framework, teachers’ job 
satisfaction is connected to head teachers’ 
transformational leadership style directly. Head 

teachers’ transformational leadership style is 
indicated by head inspirational motivation, 
individualized consideration and intellectual 
stimulation. Thus, inspirational motivation, 
individualized consideration and intellectual 
stimulation are individually directly related with 
teachers’ job satisfaction. 

 
METHODOLOGY 

Research Design 
This study used correlational design. When 
examining the relationships between the independent 
and dependent variables, or the variables of interest, 
the correlational research design is employed. The 
design was typically employed since correlational 
investigations are the quickest and easiest method to 
ascertain whether two variables are related [19]. In 
order to convey the degree of a link between two 
variables in a form that is precise, comprehensible, 
and unambiguous, the correlational research strategy 
was applied in this study. Data analysis used a mixed 
research design that combines qualitative and 
quantitative methods. The use of a quantitative 
approach aided in the analysis of quantitative data, 
while the use of qualitative data enhanced 
quantitative data by offering in-depth information in 
the form of interview statements. The study made 
statistical conclusions and conducted in-depth 
analysis by utilizing both quantitative and qualitative 
techniques to data analysis. 

Research Approach 
The research strategy is selected in accordance with 
the research design and methodology, which outline 
the appropriate research procedures to support the 
research technique. This study employed a 
quantitative research approach to examine the 
variables of interest. The research design involved 

the collection of numerical data through a carefully 
constructed survey instrument. The survey questions 
were designed to capture the participants' responses 
on various scales, enabling the quantification of the 
constructs [20]. The data was then subjected to 
statistical analysis, including descriptive statistics, 
correlation analysis, and multiple regression. This 
quantitative approach allowed for the identification of 
statistically significant relationships and the 
assessment of the explanatory power of the proposed 
model. The findings from the quantitative analysis 
provide objective and generalizable insights. 

Study Population 
Population, according to Gray et al. [21], is all the 
components that satisfy the requirements to be 
included in a study. Put otherwise, the population is 
the whole of individuals who meet a specified need. 
Accordingly, a target population is a collection of 
people (or groups of organizations) who share certain 
common traits that make them easy for researchers to 
identify and examine [22]. 16 head teachers and 488 
teachers from 16 government-aided primary schools 
in Sheema District made up the study's target 
population of 504.  For reasons of secrecy, the schools 
were represented by alphabetical letters. The study's 
target population was broken down by population 
type in Table 1. 
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Table 1: Target Population 

Source: Sheema Municipality Education Office 
 

Sample Size Determination and Distribution 
According to Diehl (1992), for populations of less 
than 1000, at least 30 % of the population should be 
included in the sample. The researcher used 12 (75 %) 
out of 16 primary schools since they were all in the 
municipality.  The 12 schools were purposively 
selected. Sloven’s formula, 

 𝑛 =  
𝑁

1+𝑁×𝑒2  was used to determine the sample size.  

Where n = Sample size 
           N = Population size 
            e = Acceptable margin of error (0.05) 

   𝑛 =  
504

1+504×0.052 = 223  

The sample comprised of all Head teachers from12 
purposively selected primary schools, and 211 
teachers. Each school’s number of teachers included 
in the sample based on the proportion of the teachers 
from the school in the total number of teachers in the 
12 selected primary schools. After that, teachers from 
each school were randomly picked. Randomization 
ensured that each teacher had an equal chance of 
being selected. 

 
 

 
 
 

 

 

 

 

 

S/No School Head teacher Teachers Total 
1 A 1 40 41 

2 B 1 38 39 
3 C 1 30 31 
4 D 1 23 24 
5 E 1 37 38 
6 F 1 28 29 
7 G 1 29 30 
8 H 1 24 25 
9 I 1 21 22 
10 J 1 41 42 
11 K 1 35 36 
12 L 1 22 23 
13 M 1 29 30 
14 N 1 26 27 
15 O 1 32 33 
16 P 1 33 34 

Total 16 488 504 



 

 

Allen and Zikanga                                                                                                                             www.iaajournals.org 

51 

 

 
 
 
 
 
 

Table 2: Sample Distribution 
 

Source: Primary Data (Researcher, 2024) 
 

Sampling Techniques 
Because the study was both quantitative and 
qualitative in nature, purposive sampling and simple 
random sampling were used to select particular 
participants to offer in-depth viewpoints. The 
purposive sampling approach that was employed is 
intensity purposive sampling. Since the sample size of 
223 is not enormous, the researcher intended to use 
every respondent. Intentional or purposive sampling 
was used to choose all head teachers from the real 
population, while simple random selection was used 
to choose teachers. 

Data Collection Instruments/methods 
Self-Administered Questionnaire 
Since this study was mostly quantitative in nature, 
the self-administered questionnaire (SAQ), which 
consisted of sections I and II, were the primary tool 
used to gather data. The first section of the study 
focused on the demographic characteristics of the 
participants, including their age, gender, education 
level, experience, and responsibilities. Section II 
focused on the transformational leadership styles of 

head teachers and is divided into three subsections: A) 
The impact of head teachers' inspirational motivation 
on teachers' job satisfaction; B) The relationship 
between a head teacher's individualized influence and 
performance; and C) The relationship between a head 
teacher's intellectual stimulation and teachers' job 
satisfaction. A five-point Likert scale was used for 
ranking, with 1 denoting strongly disagree, 2 
disagree, 3 fairly agree, 4 agree, and 5 strongly agree. 
Teachers were given the self-administered 
questionnaires since they quickly gather data from a 
big population. 

Data Quality Control 
Validity of the Instruments 
By ensuring that the items on the primary variables 
(independent and dependent variables) in the 
instruments adhered to the conceptual framework of 
the study, the researcher attempted to establish the 
content validity of the instruments. The validity of 
the question items followed the supervisors' 
assessment of the items' relevance, clarity, and 
language in the instruments. The instrument were 

S/No School Head teacher Teachers Teachers Selected Total 

1 C 1 30 17 18 

2 E 1 37 22 23 

3 F 1 28 16 17 

4 G 1 29 17 42 

5 H 1 24 14 35 

6 I 1 21 12 34 

7 J 1 41 24 29 

8 K 1 35 21 21 

9 L 1 22 13 29 

10 M 1 29 17 31 

11 O 1 32 19 31 

12 P 1 33 19 27 

Total 12 361 211 223 
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validated with an emphasis on the completeness, 
clarity, and relevance of the questions in connection 
to the research constructs [22]. With the aid of two 
research assistants, the inter judge were utilized to 
determine the content validity index.  
To get the average index (CVI), each judge offered 
their assessment on a two-point scale of Relevant (R) 
and Irrelevant (IR).  The items deemed unnecessary 
were removed or replaced with those that are.  The 
CVI calculation formula is as follows: 
 CVI = n/N 
Where: n = number of items rated as relevant and N 
is total number of items in the study. 
CVI=37/41 
CVI=0.902 
CVI=0.9 
The CVI for the questionnaire was considered valid 
at above 0.9 and the benchmark in a survey should 0.7 
and above [23]. This implied that the instruments 
were valid. 
This ensured accuracy of the instrument (see 
Appendix; Questionnaires). The psychometric 
properties of tools used in research on head teachers' 
transformational leadership styles and teachers' job 
satisfaction in primary schools are crucial for 
ensuring the validity and reliability of the findings. 
These properties include the instrument's content 
validity, construct validity, internal consistency, and 
test-retest reliability. Rigorous evaluation of these 
properties is essential to ensure the research 
accurately captures the intended constructs and 
provides trustworthy results. 

Reliability 
Reliability is defined as the degree to which a research 
tool yields consistent findings [24].  The reliability 
of the questionnaire was assessed using Cronbach's 
Alpha, which did so by comparing an item on an exam 
against a set of questions. A pilot test that gathered 
information from head teachers and pupils at two 
schools in the Sheema Municipality were used to 
determine reliability. The sample would not include 
these schools. There were 48 teachers and 2 
headteachers among the 50 responders in total. The 
target demographic was represented by 10% of this 
sample size. The scale for reliability integrated within 
the statistical package for social sciences (SPSS) were 
used to analyze the data gathered from the pilot test. 

If the results showed an alpha of α = 0.7 and higher, 
the instruments were considered dependable [11].  
According to Korstjens & Moser [25], ensuring the 
data collected from participants was consistent with 
the study's conclusions, interpretation, and 
recommendations is crucial to attain dependability. 
To attain compliance, it was imperative to 
substantiate that the information and analyses 

derived from the data are authentic and not figments 
of the researcher's imagination [26].  
Finally, in order to prevent biases, preferences, and 
assumptions from influencing the study, reflexivity 
requiresd the researcher to critically reflect on their 
own experiences [25].  

Procedure of Data Collection 
To collect data, the researcher requested a letter from 
the Directorate of Higher Degrees and Research 
(DHDR) Kampala International University Western 
Campus authorizing her to move forward with data 
collecting after research proposal had been approved 
by the Research Ethics Committee (REC). This letter 
was given to the principals of several primary schools, 
who later introduced the researcher to the 
appropriate teachers in order to gather data. The 
researcher continued to make note of the key topics 
while collecting the interview guide's data. Data was 
then coded, examined, and a report generated. 

Data Analysis 
Data analysis is the process of carefully describing, 
summarizing, and assessing collected data using 
logical and statistical techniques [27]. This holds 
true for both quantitative data that has been gathered. 
To ensure that the data met the required 
requirements for quality, accuracy, and completeness, 
it must be collected, assembled, categorized, edited, 
and coded [28]. Once the data was in the computer, 
analysis was done using the Statistical Package for 
Social Sciences (SPSS). The association between the 
transformational leadership style of the head teachers 
and the teachers’ job satisfaction in Sheema 
Municipality, Sheema District, Uganda was evaluated 
using the Pearson correlation coefficient (r) after 
qualitative data was analyzed thematically.  
To address the first research objective, the researcher 
would analyze the relationship between head 
teachers' inspirational motivation and teachers' job 
satisfaction. This would involve collecting data on 
the inspirational leadership behaviors of head 
teachers and the job satisfaction levels of their 
teaching staff. Statistical analysis, such as correlation 
or regression, could be used to determine the 
strength and direction of the relationship. For the 
second objective, the researcher investigated the 
connection between head teachers' individualized 
consideration and teachers' job satisfaction. This 
would require assessing the extent to which head 
teachers provide personalized support, coaching, and 
recognition for their teachers, and how these factors 
relate to the teachers' overall job satisfaction.  Finally, 
to explore the third objective, the relationship 
between head teachers' intellectual stimulation and 
teachers' job satisfaction was analysed. This would 
involve examining the degree to which head teachers 
encourage creativity, critical thinking, and problem-
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solving among their teaching staff, and how these 
factors influence the teachers' job satisfaction levels. 
The amount that the mean of the dependent variable 
varied in response to a one-unit change in one of the 
independent variables while keeping the values of the 
other variables constant was also ascertained through 
the application of multiple regression analysis. Stated 
differently, it made it easier to examine how multiple 
variables could have simultaneous influence on the 
intended outcome [29]. To put it simply, the basic 
idea was a continuation of single-variable simple 
linear regression.  
This is how the multiple regression model was 
expressed as:  

 𝑌 =  𝛽0 + 𝛽1𝑋1 + 𝛽2𝑋2 + 𝛽3𝑋3 +  𝜀 , where: Y is 
the dependent variable (Teachers job satisfaction); 

 is the intercept (the value of Y when all 

independent variables are zero); , , are the 
regression coefficients representing the strength and 
direction of the relationship between each 

independent variable  (𝑋1, 𝑋2,  𝑋3) and the dependent 

variable, Y; ε is the error term, representing 
unobserved factors that affect the dependent variable 
but were not included in the model. 
Testing each of the several regression assumptions 
was crucial before executing regression analysis, as 
this ensured the validity and dependability of the 
results [30]. It is possible, according to Knief & 
Forstmeier [30] that, these assumptions were false, 
which could lead to inaccurate forecasts, biased or 
inefficient parameter estimations, and flawed 
hypothesis testing. According to Williams et al., 
[28], multiple regression analysis is commonly used 
to examine the following basic assumptions: 
multicollinearity tests, linearity, homogeneity, and 
normality. Correlation and regression analysis was 
carried out in accordance with the stated hypotheses 
to ascertain the relationships between the 
independent and dependent variables. In line with the 
goals of the study, the qualitative data from the 
interview was grouped and its contents divided into 
themes for thematic analysis. In accordance with the 
goals of the study, the qualitative data from the 

interview was sorted, and the contents were divided 
into themes for thematic analysis. 

Ethical Considerations 
In order to protect the rights, welfare, and dignity of 
study participants as well as other stakeholders, 
ethical concerns are essential [31]. Depending on the 
subject matter and kind of research being done, these 
factors change. Thus, the researcher made sure that 
research ethics are followed in the study's conduct. 
The following were done in order to uphold ethical 
standards: gaining informed permission; 
guaranteeing anonymity and confidentiality; 
protecting privacy; weighing advantages and 
disadvantages; and getting the assent of people who 
were taking part in the study is known as informed 
consent. Teachers were requested to participate in the 
study if they were confident that's what they wanted 
to do.  
Anonymity: Anonymity refers to study participants 
giving information or data without disclosing who 
they are. By shielding the respondents' identity by not 
marking them on their responses, anonymity was 
preserved.  
Confidentiality: To safeguard the subject's identity, 
the researcher must manage confidential material 
with care. This was made sure of by making sure 
responders gave answers in private and by 
withholding their identities.  
Balancing of risks and benefits: Handling the risks 
and hazards associated with research is part of the 
process of balancing rewards and risks. By 
guaranteeing that the respondents gave answers in 
confidence for both students and teachers, the risks 
and benefits were balanced. 
Plan for dissemination: This calls for informing 
various stakeholders, such as legislators, educational 
institutions, and the local community, about the 
findings. A hard copy of the dissertation was sent to 
the university library, and a soft copy posted to the 
university repository in order to share the results. 
Furthermore, the study's findings were published in 
open peer review journals so that other stakeholders 
can access them. 

RESULTS 
Descriptive Statistics 

The researcher in this section considered the 
following demographics: research instruments 
response rate (questionnaires response rate); 
Teachers’ gender; age group; education qualifications; 
and number of years in service.  

Age group 
The sample population was consisted various age 
sets. Of the various age sets the lowest percentage 
was from the 20-30 years age group followed by 41 
years and above. The age group with the highest 
frequency was 31-35 years with a percentage of 38% 
followed by the age group of 35-40 years at 32% 
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Figure 2: showing age group 
 

Level of Education 
The participants had obtained various levels of 
education ranging from diploma, bachelors and post-

graduate degrees. The frequency table below gives a 
summary of their education levels. 

 
Table 3: Level of Education 

 Education Qualification 
 Number Percent 

Diploma 65 65.0 
BA Education 20 20.0 
PGDE 15 s15.0 
Total 100 100.0 

 
The participants with the highest frequency were 
holders of diploma followed by those with bachelors 
and lastly those with post-graduate diploma in 
education. 

Number of years in Service 
The participants were also categorized in terms of the 
number of years in service: The figure below maps the 
participants in the various categories:

 

 
Figure 3: showing number of years in service
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Correlation of variables 
Correlation is a statistical assessment that recounts 
the expanse to which two variables transpose 
conjointly [32]. In the opinion of Schober et al [19], 
if there is a rise in one variable that tends to be 
associated with a rise in another variable, the two 
variables are said to have a positive correlation. They 
go on to state that, if a rise in one variable tends to be 
associated with a fall in another variable, there is a 
negative correlation. 

Mean and standard deviation of variables 
The researcher also computed correlations to show 
the linear relationship between each of the 
independent variables and the dependent variable. 
Questionnaire items 1- 5; 6- 15; 16- 18; and 19- 28 
were combined to get the mean and standard 
deviation for head teachers' inspiration motivation, 
head teacher's individualized consideration, head 
teacher's intellectual stimulation, and Job satisfaction 
of teachers. The table that follows shows the mean 
and standard deviation of the variables.

                                               Table 4: Mean and Standard Deviation of the Variables 

Name of Variable  Mean Std. Deviation 
Head teachers' inspiration motivation 3.210 1.066 
Head teacher's individualized consideration 4.095 .593 
Head teacher's intellectual stimulation 4.250 .809 
Job satisfaction of teachers 4.050 .441 

 
Head teachers’ Inspiration Motivation and Job 

satisfaction of Teachers 
To assess head teachers' inspiration motivation and 
its relationship with job satisfaction of teachers in 
government aided primary schools in Central 
Division, Sheema Municipality, Sheema District., 
research question 1 needed to be answered. To 
answer the question; hypothesis 1, “There is no 
significant relationship between head teachers’ inspiration 
motivation and job satisfaction of teachers in government 
aided primary schools in Central Division, Sheema 
Municipality, Sheema District.” was tested at alpha-

level, α = 0.05 with 98 degrees of freedom (df). In 
testing this relationship, a Pearson product-moment 
correlation coefficient was computed to assess the 
linear relationship between head teachers' inspiration 
motivation (M = 3.21, S.D = 1.066) and its 
relationship with job satisfaction of teachers in 
government aided primary schools in Central 

Division, Sheema Municipality, Sheema District (M = 
4.050, S. D = .441). 
To test the hypothesis, questionnaire items 1-5 were 
combined to collect data on the variable, “head 
teachers' inspiration motivation” and correlating it 
with the job satisfaction of teachers in government 
aided primary schools in Central Division, Sheema 
Municipality, Sheema District. The strength of the 
relationship between head teachers' inspiration 
motivation and its relationship with job satisfaction 
of teachers in government aided primary schools in 
Central Division, Sheema Municipality, Sheema 
District was determined by computing Pearson r 
values and the p value at alpha level 0.05. The table 
that follows shows Pearson’s correlation analysis of 
head teachers' inspiration motivation and its 
relationship with job satisfaction of teachers in 
government aided primary schools in Central 
Division, Sheema Municipality, Sheema District.

 
Table 5: Correlations 

Correlations 

 Job satisfaction of 
teachers 

head teachers' inspiration 
motivation 

Job satisfaction of teachers Pearson Correlation 1 .13 
Sig. (2-tailed)  .205 
N 100 100 

head teachers' inspiration 
motivation 

Pearson Correlation .13 1 
Sig. (2-tailed) .205  

N 100 100 
 
The analysis produced an r value of .13 and a P-value 
of 0.205. The P- value of 0.205 is greater than the 
alpha level of 0.05. The results displayed in the table 
indicated a weak, positive correlation between the 
two variables, (r (98) = -.13, p = .205). Since the p-

value is greater than the alpha-level (p =.205 > α = 

0.05), there was no significant relationship between 
head teachers' inspiration motivation and its 
relationship with job satisfaction of teachers in 
government aided primary schools in Central 
Division, Sheema Municipality, Sheema District, 
hence hypothesis 1 was retained. 
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Head teachers’ Individualized Consideration and 
Job Satisfaction of Teachers 

To assess head teachers' individualized consideration 
and its relationship with job satisfaction of teachers in 
government aided primary schools in Central 
Division, Sheema Municipality, Sheema District., 
hypothesis 1, “There is no significant relationship 
between head teachers’ individualized consideration and 
job satisfaction of teachers in government aided primary 
schools in Central Division, Sheema Municipality, Sheema 

District.” was tested at alpha-level, α = 0.05 with 98 
degrees of freedom (df). In testing this relationship, a 
Pearson product-moment correlation coefficient was 
computed to assess the linear relationship between 
head teachers' individualized consideration (M = 4.10, 
S.D = .563) and its relationship with job satisfaction 
of teachers in government aided primary schools in 
Central Division, Sheema Municipality, Sheema 
District (M = 4.050, S. D = .441). 

To test the hypothesis, questionnaire items 6-15 were 
combined to collect data on the variable, “head 
teachers' individualized consideration” and 
correlating it with the job satisfaction of teachers in 
government aided primary schools in Central 
Division, Sheema Municipality, Sheema District. The 
strength of the relationship between head teachers' 
individualized consideration and its relationship with 
job satisfaction of teachers in government aided 
primary schools in Central Division, Sheema 
Municipality, Sheema District was determined by 
computing Pearson r values and the p value at alpha 
level 0.05. The table that follows shows Pearson’s 
correlation analysis of head teachers' inspiration 
motivation and its relationship with job satisfaction 
of teachers in government aided primary schools in 
Central Division, Sheema Municipality, Sheema 
District.

 
Table 6a: Correlations 

 Job satisfaction of 
teachers 

Head teacher's 
individualized 
consideration 

Job satisfaction of teachers 

Pearson Correlation 1 .11 

Sig. (2-tailed)  .289 

N 100 100 

Head teacher's individualized 
consideration 

Pearson Correlation .11 1 

Sig. (2-tailed) .289  

N 100 100 

 
The analysis produced an r value of .11 and a P-value 
of 0.289.  The P- value of 0.289 is greater than the 
alpha level of 0.05. The results displayed in the table 
indicated a weak, positive correlation between the 
two variables, (r (98) = -.11, p = .289). Since the p-

value is greater than the alpha-level (p =.205 > α = 
0.05), there was no significant relationship between 
head teachers' individualized consideration and its 
relationship with job satisfaction of teachers in 
government aided primary schools in Central 
Division, Sheema Municipality, Sheema District, 
hence hypothesis 2 was retained. 
Head teachers’ Intellectual Stimulation and Job 

satisfaction of Teachers 
To assess head teachers' intellectual Stimulation and 
its relationship with job satisfaction of teachers in 
government aided primary schools in Central 
Division, Sheema Municipality, Sheema District, 
hypothesis 3, “There is no significant influence between 
head teachers’ intellectual stimulation and job satisfaction 
of teachers in government aided primary schools in Central 
Division, Sheema Municipality, Sheema District” was 

tested at alpha-level, α = 0.05 with 98 degrees of 

freedom (df). In testing this relationship, a Pearson 
product-moment correlation coefficient was 
computed to assess the linear relationship between 
head teachers' inspiration motivation (M = 4.250, S.D 
= .809) and its relationship with job satisfaction of 
teachers in government aided primary schools in 
Central Division, Sheema Municipality, Sheema 
District (M = 4.050, S. D = .441). 
To test the hypothesis, questionnaire items 15 -18 
were combined to collect data on the variable, “head 
teachers' intellectual stimulation” and correlating it 
with the job satisfaction of teachers in government 
aided primary schools in Central Division, Sheema 
Municipality, Sheema District. The strength of the 
relationship between head teachers' intellectual 
stimulation and its relationship with job satisfaction 
of teachers in government aided primary schools in 
Central Division, Sheema Municipality, Sheema 
District was determined by computing Pearson r 
values and the p value at alpha level 0.05. The table 
that follows shows Pearson’s correlation analysis of 
head teachers' inspiration motivation and its 
relationship with job satisfaction of teachers in 
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government aided primary schools in Central 
Division, Sheema Municipality, Sheema District.
 

Table 6b: Correlations 

 Job satisfaction of 
teachers 

Head teacher's 
intellectual 
stimulation 

Job satisfaction of teachers 

Pearson Correlation 1 .19 

Sig. (2-tailed)  .057 

N 100 100 

Head teacher's intellectual 
stimulation 

Pearson Correlation .19 1 

Sig. (2-tailed) .057  

N 100 100 

 
The analysis produced an r value of .19 and a P-value 
of 0.057.  The P- value of 0.057 is greater than the 
alpha level of 0.05. The results displayed in the table 
indicated a weak, positive correlation between the 
two variables, (r (98) = -.19, p = .057). Since the p-

value is greater than the alpha-level (p =.057 > α = 
0.05), there was no significant relationship between 
head teachers' intellectual stimulation and its 
relationship with job satisfaction of teachers in 
government aided primary schools in Central 
Division, Sheema Municipality, Sheema District, 
hence hypothesis 3 was retained. 

Multiple Regression Tests and Assumptions 
Multiple linear regression is a statistical method used 
to model the relationship between two or more 

predictor variables and a response variable. When 
conducting multiple linear regression, several 
assumptions need to be met for the results to be valid. 
The following are the main assumptions made when 
conducting multiple regression: Normality, 
Linearity, Homoscedasticity, Multicollinearity. 

Normality Assumption Test 
The focal point of testing the normality assumption 
in multiple regression is scrutinizing the scattering of 
the residuals, which are the differences between the 
observed values and the values predicted by the 
regression model. If the residuals are not normally 
distributed, the results of hypothesis tests (like t-tests 
for individual coefficients) may not be valid. The 
figure that follows shows the results of the normality 
test.

 

 
 
Figure 4: Dependent Variable-Turnover Interventions 
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Linearity Assumption Test 
The relationship between the independent (predictor) 
variables and the dependent (response) variable 
should be linear. Linearity therefore refers to the 
presence of a straight-line relationship between the 
predictor and the response variables. Linearity can be 

checked by plotting the residuals the difference 
between observed and predicted values) against the 
fitted values.  The figure that follows next shows the 
graph of fitted values (observed values) against the 
Residuals.

 

 
Figure 5: Normal P-P Plot of Regression Standardized Residual 
 

Homoscedasticity Assumption Test 
Homoscedasticity alludes to a state in which the 
variance of the residual, or error term, in a regression 
model is constant. The error term does not change a 
lot even when the value of the independent variable 
changes. Put in another way, the variance of the data 
points is roughly the same for all data points. This 
suggests a level of consistency and makes it easier to 

model and work with the data through regression; 
however, the lack of homoscedasticity may suggest 
that the regression model may need to include 
additional predictor variables to explain the 
performance of the dependent variable. The figure 
that follows represents scatterplot for 
homoscedasticity test.
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Figure 6: Homoscedasticity Assumption Test Scatter Plot 
 

Multicollinearity Assumption Test 
According to Daoud [33], multicollinearity is a 
violation of one of the basic assumptions for 
successful regression model assumptions. It appears 
when two or more independent variables in the 
regression model are correlated. A little bit of 
multicollinearity sometimes will cause a big problem 
but when it is moderate or high, then, it will be 
difficulty to solve [33]. Multicollinearity, or near-
linear dependence, is a statistical phenomenon in 
which two or more predictors variables in a multiple 
regression model are highly correlated. To check for 
multicollinearity, one can use either the correlation 

coefficients or the variance inflation factor (VIF) 
[34]; [35]; [33]. 
To use the correlation coefficients, simply put all our 
independent variables into a correlation matrix and 
look for coefficients with magnitudes greater than 
0.80 or higher would indicate strong correlation 
[15]. Alternatively, use VIF which was generated 
alongside coefficients in SPSS when running multiple 
regression [36]. According to Shrestha [37], a VIF 
value of 10 and above indicates a strong correlation 
while VIF of less than 10 indicates a weaker 
correlation. A VIF of less than 5 is the best outcome 
for testing multicollinearity as it indicates little to no 
correlation [38]. 
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Table 7: Multicollinearity Test Result 

Model 
Unstandardized 

Coefficients 
Standardized 
Coefficients 

Collinearity 
Statistics 

B Std. Error Beta VIF 

1 (Constant) 
 

3.287 .374 
 

 

head teachers' inspiration 
motivation 
 

.042 .043 .102 1.102 

Head teacher's 
individualized 
consideration 
 

.049 .077 .066 1.104 

Head teacher's intellectual 
stimulation 

.100 .054 .184 1.003 

 
Relationship between head teachers’ Inspiration 

motivation and Job Satisfaction 
A multiple linear regression test was conducted on 
the data taking Teachers Job satisfaction as the 

dependent variable verses other variables for Head 
teachers’ inspiration motivation. The result of the test 
is given the following: 

  
Table 8a: Model Summaryb 

Model R R Square Adjusted R Square 
Std. Error of the 

Estimate 

1 .6945a .483 .134 .35801 

  
The model summary indicates that only 48 % of 
teachers’ job satisfaction can be explained by the 
independent variables. This can be confirmed by the 

results of the Analysis of variance given in the table 
below. 

  
Table 8b: ANOVAa 

Model Sum of Squares df Mean Square F Sig. 

1 Regression 1.084 5 .217 1.691 .144b 
Residual 12.048 94 .128   
Total 13.132 99    

 
In the ANOVA table the F value is at 1.691 and Sig. 
= .144. This implies that there is no significant 
statistical difference hence we accept the null 
hypothesis that there is no relationship between head 
teachers’ inspiration motivation and teachers job 
satisfaction. 

Relationship between Head teachers’ 
individualized influence and teacher job 

satisfaction 
A multiple linear regression was performed on the 
data taking teachers’ job satisfaction as the dependent 
variable and head teachers’ individualized influence as 
independent variables: 
The results are given in the following analysis:

 
 Table 9a: Model Summaryb 

Model R R Square Adjusted R Square 
Std. Error of the 

Estimate 

1 .567a .321 .002 .36378 

 
The Model Summary obtained from the test indicate 
that 32.1% of the variability in teachers’ job 
satisfaction can be explained by the independent 
variables. In the test for Analysis of variance 
(ANOVA), the values obtained for F and Sig are 

respectively 1.023 and .431. We therefore conclude 
that there is no statistically significant between head 
teachers individualized influence and teachers’ job 
satisfaction.
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Table 9b: ANOVAa 

Model Sum of Squares df Mean Square F Sig. 

1 Regression 1.354 10 .135 1.023 .431b 
Residual 11.778 89 .132   
Total 13.132 99    

a. Dependent Variable: Job Satisfaction level 
 
Relationship between Head teachers Intellectual 

Stimulation and teachers’ job satisfaction 
 To determine whether or not there was a 
relationship between Head teachers’ Intellectual 
stimulation and teachers’ job satisfaction, a multiple 

linear regression was conducted taking teachers job 
satisfaction as dependent variable and the other 
variables as independent. The results were also given 
the following tables.

 
Table 10a: Model Summaryb 

Model R R Square Adjusted R Square 
Std. Error of the 

Estimate 

1 .458a .210 .185 .32877 

  
In the Model Summary table, it can be observed that 
21 % of the variability in teachers’ job satisfaction can 
be explained by the independent variables of head 
teachers’ intellectual stimulation. The test of analysis 
of variance given in the table below confirms presence 

of statistical significance difference between the head 
teacher’s intellectual stimulation and teacher’s job 
satisfaction. This is so because of the Sig.=0.000 value 
that is lower than 0.03 at 70% confidence interval.

 
 Table 10b: ANOVAa 

Model Sum of Squares df Mean Square F Sig. 

1 Regression 2.756 3 .919 8.498 .000b 
Residual 10.376 96 .108   
Total 13.132 99    

 
Head Teachers’ Transformational Leadership and Teachers’ Job Satisfaction in Government Aided 
Primary Schools in Sheema Municipality 
 

Table 11: Head Teachers’ Transformational Leadership Coefficients 
 Coefficientsa 

Model 
Unstandardized Coefficients 

Standardized 
Coefficients 

t Sig. B Std. Error Beta 

1 (Constant) 
 

3.287 .374 
 

8.780 .000 

head teachers' inspiration 
motivation 
 

.042 .043 .102 .978 .331 

Head teacher's 
individualized  
Consideration 
 

.049 .077 .066 .634 .528 

Head teacher's intellectual 
stimulation 

.100 .054 .184 1.854 .067 

 
In order to establish the contribution of each 
predictor variable (Head teachers’ transformational 
leadership) to the variation in the response variable 
(Teachers’ job satisfaction), regression analysis was 

carried and the results presented in table-. The 
general model equation from the results in the table-, 
that predicts teachers’ job satisfaction based on head 
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teachers’: inspirational motivation, individualized 
consideration, and intellectual stimulation is given as: 

𝑌 = 3.287 + .042𝑋1 +  .049𝑋2 +  .100𝑋3 + 0.05 
  Hypotheses: 

 :  There is no significant 
influence between head 
teachers’ inspiration 
motivation and job 
satisfaction of teachers in 
government aided primary 
schools in central division, 
Sheema Municipality, 
Sheema District. (t(98)= -
.978, p = .331 >.05) not 
significant, the null 
hypothesis 1 is thus 
retained. The 
interpretation of this is 
that one additional unit of 
teachers’ inspiration 
motivation would cause a 
change of .042 or 4.2 % 

: There is no significant 
influence between head teachers’ 
individualized consideration and job 

satisfaction of teachers in government 
aided primary schools in central 
division, Sheema Municipality, Sheema 
District. (t(73)= .634, p =.528 >.05) not 
significant, we retain the null hypothesis 
2. The interpretation of this is that one 
additional unit of head teachers’ 
individualized consideration would 
cause a change of .049 or 4.9 %  

 : There is no significant 
influence between head teachers’ 
intellectual stimulation and job satisfaction 
of teachers in government aided primary 
schools in central division, Sheema 
Municipality, Sheema District. (t(73)= 
1.854, p = .067 > .05) is not significant, 
therefore the null hypotheses 3 is retained. 
The Indication of this result is that an 
increase of one unit in head teachers’ 
intellectual stimulation causes an increase 
of .100 or 1 % in Teachers’ job satisfaction. 

 
DISCUSSION 

Head Teachers’ Inspiration Motivation Aspect 
and the Job Satisfaction of Teachers 

A Pearson product-moment correlation coefficient 
was computed to assess the linear relationship 
between head teachers’ inspiration motivation aspect 
(M = 3.21, S.D = 1.066) and its relationship with the 
teachers’ job satisfaction in government- aided 
primary schools in Central Division, Sheema 
Municipality, Sheema District (M = 4.05, S. D = 
.441).  
The strength of the relationship between head 
teachers' inspiration motivation and its relationship 
with job satisfaction of teachers in government- aided 
primary schools in Central Division, Sheema 
Municipality, Sheema District was determined by 
computing Pearson r values and the p value at alpha 
level 0.05. 
The analysis produced an r value of .13 and a P-value 
of 0.205.  The P- value of 0.205 is greater than the 
alpha level of 0.05. The results displayed in the table 
indicated a weak, positive correlation between the 
two variables, (r (98) = -.13, p = .205). Since the p-

value is greater than the alpha-level (p =.205 > α = 
0.05), there was no significant relationship between 
head teachers' inspiration motivation and its 
relationship with job satisfaction of teachers in 
government aided primary schools in Central 

Division, Sheema Municipality, Sheema District, 
hence hypothesis 1 was retained. 
Results from multiple regression carried out to 
establish the contribution of head teachers’ 
inspiration motivation aspect to the changes in the 
teachers’ job satisfaction produced R2 = .194, meaning 
that the contribution of the variable to the response 
variable is only 19 %. This contribution was found to 
be statistically insignificant, thereby retaining the 
null hypotheses 2. 
Head Teachers Individualized Consideration and 

the Job Satisfaction of Teachers 
A Pearson product-moment correlation coefficient 
was computed to assess the linear relationship 
between head teachers individualized consideration 
(M = 4.08, S.D =.533) and its relationship with the 
teachers’ job satisfaction in government aided 
primary schools in Central Division, Sheema 
Municipality, Sheema District (M = 4.095, S. D = 
.593).  
The strength of the relationship between head 
teachers' individualized consideration and its 
relationship with job satisfaction of teachers in 
government aided primary schools in Central 
Division, Sheema Municipality, Sheema District was 
determined by computing Pearson r values and the p 
value at alpha level 0.05. 
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The analysis produced an r value of .11 and a P-value 
of 0.289.  The P- value of 0.289 is greater than the 
alpha level of 0.05. The results displayed in the table 
indicated a weak, positive correlation between the 
two variables, (r (98) = -.11, p = .289). Since the p-

value is greater than the alpha-level (p =.205 > α = 
0.05), there was no significant relationship between 
head teachers' individualized consideration and its 
relationship with job satisfaction of teachers in 
government aided primary schools in Central 
Division, Sheema Municipality, Sheema District, 
hence hypothesis 2 was retained. 
Results from multiple regression produce an R of 
.567a and R square value of .321. The model summary 
indicated that only 32 % of teachers’ job satisfaction 
could be explained by the independent variable. This 
was confirmed by the results of the Analysis of 
variance, in which the F value was 1.023 and Sig. = 
.431. This implied that there was no significant 
statistical difference hence, the null hypothesis, “there 
is no relationship between head teachers’ inspiration 
motivation and teachers’ job satisfaction” was 
retained. 
Head Teachers’ Intellectual Stimulation Aspects 

and the Job Satisfaction of Teachers 
A Pearson product-moment correlation coefficient 
was computed to assess the linear relationship 
between head teachers’ intellectual stimulation 
aspects (M = 4.25, S.D = .809) and its relationship 
with the teachers’ job satisfaction in government 
aided primary schools in Central Division, Sheema 
Municipality, Sheema District (M = 4.05, S. D = 
.441). The strength of the relationship between head 
teachers' inspiration motivation and its relationship 
with job satisfaction of teachers in government aided 
primary schools in Central Division, Sheema 
Municipality, Sheema District was determined by 

computing Pearson r values and the p value at alpha 
level 0.05. The analysis produced an r value of .19 and 
a P-value of 0.057.  The P- value of 0.057 is greater 
than the alpha level of 0.05. The results displayed in 
the table indicated a weak, positive correlation 
between the two variables, (r (98) = -.19, p = .057). 
Since the p-value is greater than the alpha-level (p 

=.057 > α = 0.05), there was no significant 
relationship between head teachers' intellectual 
stimulation and its relationship with job satisfaction 
of teachers in government aided primary schools in 
Central Division, Sheema Municipality, Sheema 
District, hence hypothesis 3 was retained. 
Results from multiple regression produce an R of 
.458a and R square value of .21. The model summary 
indicated that only 21 % of teachers’ job satisfaction 
could be explained by the independent variable. This 
was confirmed by the results of the Analysis of 
variance, in which the F value was 8.498 and Sig. = 
.000. This implied that there was no significant 
statistical difference hence, the null hypothesis, “there 
is no relationship between head teachers’ intellectual 
stimulation and teachers’ job satisfaction” was 
retained. 
In order to establish the contribution of each 
predictor variable (head teachers’ transformational 
leadership) to the variation in the response variable 
(teachers’ job satisfaction), regression analysis was 
carried and the results presented in table-.  
The general model equation that predicts head 
teachers’ inspiration motivation aspect, head teachers 
individualized consideration, and head teachers’ 
intellectual stimulation aspects influence the job 
satisfaction of teachers in government aided primary 
schools in Central Division, Sheema Municipality, 

Sheema District is given as:  𝑌 = 3.287 + .042𝑋1 +
 .049𝑋2 + .100𝑋3 + .05 

CONCLUSION 
The following conclusions were arrived at:  

1. The contribution of head teachers 
inspirational motivation to the response 
variable was only 19 % and that there was no 
significant relationship between head 
teachers' inspiration motivation and teachers 
job satisfaction (r (98) = -.13, p = .205), 
hence, hypothesis 1 was retained.  

2. Similarly, the contribution of head teachers’ 
individualized consideration to the response 
variable was only 32 % and that there was no 
significant relationship between head 
teachers' individualized consideration and 
teachers job satisfaction (r (98) = -.11, p = 
.289), hence, hypothesis 2 was retained.  

3. Regarding, head teachers’ intellectual 
stimulation, this study established that only 

21 % of the changes in the response variable 
was contributed by the predictor. 

Recommendations  
1. For the finding that there is an insignificant 

relationship between head teachers' 
inspirational motivation and job satisfaction 
of teachers: 
Recommendation: Investigate other 
leadership behaviors or school climate 
factors that may have a stronger influence on 
teacher job satisfaction. Explore ways for 
head teachers to provide more meaningful 
support and motivation to their teaching 
staff. 

2. For the finding that head teachers' 
individualized consideration is not 
connected to job satisfaction of teachers:  
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Recommendation: Assess how head teachers 
are currently providing individualized 
support, and identify opportunities to 
improve personalized attention and 
recognition for teachers' unique needs and 
contributions. Consider training for head 
teachers on effective strategies for 
individualized consideration. 

3. For the finding that head teachers' 
intellectual stimulation is not related to job 
satisfaction of teachers: 
Recommendation: Examine the specific 
ways head teachers are engaging teachers in 

intellectual discourse and problem-solving. 
Identify ways to foster a more stimulating 
and innovative school environment that 
challenges teachers professionally and 
encourages their growth and development. 

Suggestions for Future Research 
The predictor variables in this study contributed only 
19 % of variations in the response variable. Other 
studies should explore the rest of the variables that 
contribute 81 % of the variations in the response 
variable.

 
LIST OF ACRONYMS 

 
DES:   Directorate of Education Standards 
DFE:  Department for Education 
DIS:   District Inspector of Schools 
NAPTOS:  National Professional Teachers Organization of South Africa 
SESIL:  Strengthening Education Systems for improved learning 
SMCs:  School Management Committees 
UNESCO:  United Nations Educational, Scientific and Cultural Organization 
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